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Prologue

This section of the Teacher’s Manual provides principles along with specific pointers and advice for using
NihonGO NOW! It will be updated regularly so check the website when you write a syllabus or plan a
course.

Prologue

Review the characters who appear along with the approach to using this textbook.






Introduction

FR¥ Introduction
Japanese Sounds and Romanization
c. Pitch Accent

The following web site of Tokyo Metropolitan University (TMU) on Tokyogo Accent (R IZEE 7 7 & ~
) provides useful information on accent, along with examples. http://nihongo.hum.tmu.ac.jp/mic-
j/accent/







Act 1

FH1EACT1

Scenes in this Act are short useful exchanges that represent daily routines. Even though there are fourteen
Scenes, they can be covered relatively quickly. This is the learners’ first introduction to the characters
they will be following throughout.

Reading and Writing

For an explanation of furigana or rubi see:

https://en.wikipedia.org/wiki/Ruby character




Act 2

28 ACT 2

This is a Table of the Basic Sentence forms that come up in this Act.

Formal Formal Formal Formal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb '\/i‘g‘ ,\,fxb)v@j—
~FHA
Adjective ~\WTCT ~L W TT
~LHHFHEA
Noun T9 |NTY NUZW»TY
NU»dHD)FEA
Informal Informal Informal Informal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb ~7 0
Adjective ~\s ~{ B
Noun T N [bare Noun] N LU ®7Z&W»

A number of “informal” forms come up in this Act (X A L ¢ in Scene 1; ULV ! in Scene 3; L3\
728 in Scene 7; 72U 72 & and W, KEF S A U %720 72 & in Scene 6). Informal options were
also included in Act 1 (U %42 and U< % 7= in Scene 9; Ichiro’s 777 4 7 > ? and £%. —E[ in Scene
7; Yagi-san’s J5J% 41Uk Scene 11 & 12).

Learners are not yet prepared to speak informally, but informal forms often appear in formal discourse—
when speaking to oneself, when supervisors speak to subordinates, when a senior member of a team
initiates the transition to informal, and when speaking emotionally. Since learners have not had all
informal forms yet, teachers should be careful about context when eliciting these.

Scene 2-1

T& £ 9 comes up here as ‘can do’ and ‘become complete,” but the Potential form itself doesn’t come
up until Act 15.

Scene 2-2
A possible variation of this dialogue could be F#f. L % 9 %> with a response, 7z L T 2>,

Scene 2-3

This Scene includes B> L >, WL Z 9 T and BV> L > | . Demonstrate how each of these is said
and lead students to perform the lines with appropriate facial expression and eye contact.

~% ) is unanalyzed until Act 8. Until then, practiceonly 8\ L Z ) and 8D L AZ ).




Act 2

Scene 2-6

In response to X (%? it is not yet possible to state X (&~ or X ¥ ~, since these phrase particles are not
introduced until Act 3. Teachers can still use this in class. Possible responses may include;

b, 29 TTh, THREEA,
XTEPR?2b oL .

X TTH 2?13V, Verb.

H, VAZI, HDI, brok )

All of these are good reviews of Scene 2. Remember that X (& ? isn’t just inquiring about X. It could be
a command, request, suggestion, reprimand, reminder, offer, etc., all depending on the context.

Scene 2-8

Z & is unanalyzed here, as is 3 % C & . Do not practice Sentence modifiers.
It is a good idea to practice the difference between [X (2%) H D ¥, Jand [X TT, ].

fA7)> is unanalyzed here until Act 6 when [Question word + 7] is discussed.

Reading and Writing

Suggest that learners use Rikaikun or another web browser add-on that provides readings for text.
There are many apps and websites that will help learners practice proper stroke order and stroke types.
Let learners know that some characters have multiple variants (for example %) that are acceptable.

Go over with learners what a text is, how many kinds of texts there are, and how they are different in
English (or their native language). Discuss the concept of “genre.”



Act3

This is a Table of the Basic Sentence forms that have come up so far, along with new forms in this Act.
(Shading indicates new forms.)

/3 ACT3

Formal Formal Formal Formal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb ~F7 ~IRBTY
~F¥A
Adjective ~WTT ~L W TT
~{HYFEA
Noun T§ |NTY NUC®Z2»TYT
NU»dH) EEA
Informal Informal Informal Informal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb ~7 0
Adjective ~\s ~{ B
Noun ¢ | N [bare Noun] N U®Zwn
N 72
Scene 3-1

This is the learners’ first introduction to Amy and Takashi, who are not in Japan.

Z & is not yet fully analyzed. Restrict practice to X D Z & here.

A limited set of words for nationality and ethnicity is introduced here. If you have learners of other

nationalities or ethnicities, let them know those words as well.

Scene 3-2

Consider including the following uses of ~% L X ) in response to different cues.

1.

A fTEEEAD,

B:MHZ)T¥4, (7T&FL k9,

AITEZEL X 9D

B:iw, fT&fl 19,




Act3

3.
AITEFEL X 9D
B: 3w, fToTLEE v,

Although Japan uses a 24-hour clock, in conversation, when someone asks you what time it is, you
usually say 4:00 not 16:00. The 24-hour clock is used most often in reference to schedules. Practice
accordingly.

Note that particle (< for time (1 [RfIZ) does not come up until Scene 3-4. Until then, practice only TIME
<.

Since minutes (43) have not been introduced yet, Hif and i# " are to be practiced with only hours at this
point (e.g. 2 IRFHf, 2 K X).

Scene 3-3

This Scene uses A ? with no elongation. Not A A ? Practice having students use 2 ? 72 A T 2> ?
when they cannot catch what someone said rather than H 9 —ES o T 7 &E >, which is a classroom
expression.

If you are teaching outside the U.S. you should provide learners with the name of the local currency and
practice using that as well as yen.

Scene 3-4

In this scene, Yagi-bucho is aware that Sasha is a tennis player and knows where everyone goes to play
tennis. Her use of 33l reflects this understanding. Before performing this scene, teachers may want to
establish a context where it is clear to learners that Sasha is a tennis player and knows where the others

play.

In practicing prices, use realistic numbers. $19.99 is fine, but ¥28,653 is not likely to occur.

Practice both versions of the [Noun]/[Noun 7] Sentence, guiding male speakers to use the 72 alternative.

Scene 3-5

Particles (& (except the question form "N /% ? ; )and ¥ are introduced in 3-2 and 3-6, respectively.

The idea of contrast with |} & may be practiced without actually stating the second Sentence. What
follows |F & often remains unsaid. Practice this. Other expressions, such as & & > & «+++ o and 9§ A
% ¥ A can also be used as the response to {F &

Reading and Writing
Hiragana #27 <



Act3

This is a good place to remind learners that both ~ { 72> T and ~< & D) £ A are used as
Adjective negatives, while ~ < 7 \>"CJ is more colloquial, and ~ { & ) £+ A is slightly more
common in writing.

Scene 3-9R

Here is a link for the most common surnames in Japan:

https://mvoji-yurai.net/prefectureRanking.htm




(Shading indicates new forms.)

4% ACT 4

This is a Table of the Basic Sentence forms that have come up so far, along with new forms in this Act.

Act4

Formal Formal Formal Formal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb ~%7 ~FL7% ~BRWTY ~RpolTYT
~FHA ~FHATLZ
Adjective ~OTTY ~o7TT |~ KWVTT ~L Bpo e TY
~L{HhEEA
Noun T¢ |NTY NTLZ% NUC®%&WTT NU®%&h»r->7TT
NU»dbbhEEA CedhEFEATL
7
Informal Informal Informal Informal
Affirmative Affirmative Negative Negative
Non-past Past Non-past Past
Verb ~7\0 ~nhrot
Adjective ~ ~noz ~<L7mn ~LL edpote
Noun ¢ | N[bare Noun] | N 7Z->7% N C®7ZWw» N UC®k&dot
N 72

Here is a review of where each informal pattern is introduced.

Informal Non-past, Non-past, negative Past, affirmative Past, negative
affirmative
Verb "9 7-1 Hb\w4-1 Ho7 73 HBbhrotl: 41
Adjective B 23 B v 27 o7z 4-1 o7 441
Noun + T | K (bare KREU B0 2-6 | K¥EKE o743 KFEL 5o 7 4-3
Noun as
Sentence) 2-5
K72 3-4
Scene 4-1

Learners are given additional opportunity to practice the past forms in 4-3, when past vocabulary items
are introduced (e.g., T D ).




Act 4

Scene 4-5
This Scene provides an opportunity to review {7 > Z 9, H £ hH, 2%, and T .

Scene 4-6

Note that either of the %3-phrases, or both, can be replaced by (&-phrases and the meaning shifts to
‘contrast.’

Her S AlE, HEELYTH> D £, Tanaka understands English [though other people may not].

Hh I AN, #EEIZ77)> D £9°, Tanaka understands English [though she may not understand other
languages].

He S A, #EEIZ570> D £, Tanaka understands English [though she may not understand other
languages, and other people may have different language skills.]

The Verbs H7> D £9, TE X 9,20 D £9 and H D £ 7, along with Adjectives and Nouns, have
something in common: they all describe a state, not a controllable action. You cannot decide to
understand or be able to do something in the same way that you can decide whether to eat or drink or use
something. In such cases, you should expect to find that the basic Sentence may be double-ga.

Reading and Writing

Where to find more information on the history of writing in Japan:

Defrancis, John. 1989. Visible Speech: The Diverse Oneness of Writing Systems. Honolulu: University of
Hawaii Press.

Gottlieb, Nanette. 1996. Kanji Politics. New York: Columbia University Press.
Seeley, Christopher. 1991. A History of Writing in Japan. Honolulu: University of Hawaii Press.

Twine, Nanette. 1991. Language and the Modern State: The Reform of Written Japanese. London:
Routledge.



Act 5

BE5EACTS

Scene 5-1

~ T forms of all Sentence types come up in this Act. Note that permission ~ T >\ >T3 %> (Scene 1)
comes up separately from ~"T H V2> T9 2> (Scene 2). It’s a good idea to include ~T { 723 > in
granting permission. (Example: In response to FEifi. L TV W T9 2> ? you might hear/say l3\>,

i, LTS W),

The Japanese nomenclature for Verb types:
-NAI Verbs = —EH)j5i

-ANAI Verbs= - 1B H

In this Scene Sasha’s 1 f# T (rather than 2> ) % L 72) to Kanda-san shows that she is feeling closer
to him in their working relationship, and is willing to take on more responsibility. She is making decisions
and offering to make decisions (having proved her abilities in 4-1, 4-3 and 4-4). In this Scene she is
negotiating how she would complete a task and Kanda is showing his trust in and reliance on her. There is
a good deal of variation in people’s attitudes about | fi#"C3". Some people in supervisory positions may
not like to hear this from a subordinate.

There are a few transitive and intransitive Verbs introduced at this point, and others will be introduced
later. The concept of transitive Verbs is introduced in Act 9, and the transitive/intransitive distinction is
elaborated on in Act 14.

Scene 5-3

The Potential is not being introduced here, just previewed/foreshadowed with ~ T\ 727217 £ 92> 7.

Scene 5-4

A cultural note: <" 5 > is used here for approximate time, even though the speaker and hearer both
probably agree that Sasha should show up at least 20 minutes ahead of time.

Scene 5-5

The use of %> 5 for reasons should be practiced primarily as it occurs in Sentence-final position at this

point. 2> 5 can be practiced more extensively as of Act 7-3, when learners have informal Verb forms (for
use before 7> &), and why questions are introduced. £ 9 L "C and 72+ are introduced in Act 7 Scene 3.
Use other strategies, such as [ [F{\>T9 422 ! toelicit [Sentence + 2> 5 : X-ZI ADMED F L 72005



Act 5

Scene 5-6

Using Z 9 2> can sound blunt if addressed directly at a listener. Note that the female higher-up here uses
it as an expression to herself, not to the hearer. She doesn’t look directly at the hearer when she says it,
and her voice is not as loud as when she actually replies to the question (5 & - L # L T2, ).

Reading and Writing

Katakana > + 7 and 7 * /7 come up in this Act. This would be a good time to remind learners about
the importance of stroke order, and where strokes begin and end.

Scene 5-7R

There will be exceptions to the following generalization in BTL 3: “Because Japanese morae (with the
exception of /n/) are always [consonant + vowel], borrowed words with syllables that end in consonants
acquire a vowel in Japanese. If the syllable ends in /p/, /b/, /s/, /z/, /k/, or /g/ the added sound will usually

be /u/.” These include 7 — % and A 7 — .

10



Act 6

6 ACTG6

Scene 6-1

Background information for this Scene:

Pay attention to how Kawakami-san uses (& \> to start a discussion, then Brian acknowledges Kawakami-
san with (3>, Note that Brian also adds information using & & and wraps up his introduction with & %

LABHEWL £,
This would be a good time to review LOCATION + 7> 5

Each learner should use their own information in acting out this Scene.

Scene 6-3

B 23 A is a sneak preview of Sentence modifiers, and should be limited for now to Adjective
Sentences.

Comparisons using /j don’t come up until 6-6. Use J7 only for locations until then.

Scene 6-4

Note the many ways in which these two are polite to one another.

If your learners are very young, make it clear that this is an adult conversation, which will become
relevant soon enough.

Scene 6-5
This would be a good place to review [LOCATION T ACTIVITY % L T\ X §].

Scene 6-6

Note that the \> { D& A D fif#Z D pattern does not include numbers (2 b ,3 Kb, =K D),
which comes up in Act 8.

Reading and Writing

Point out to learners that English news becomes = 2 — A not = 2. — X . And restaurant has no /t/ at the
end: LA 7 V.

There is no special note on -/ ¥ for katakana. Review this for learners.

11



Act 6

The form A T is introduced in this Act. There are a number of possible English equivalents for this
form: ‘It’s that...” ‘So...” “...you see.” These are used as possible translations for examples.

12



