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Act7

BTHEACT7

Scene 7-1

This is the first time that the citation form of Verbs is introduced. It may be useful to do a brief practice at
the beginning of each class that is focused on the form. You can also use Appendix C: JXIZ AR v 7
A b ! in the Activity Book.

Scene 7-2

Since some students are sensitive to issues of privacy, allow learners to create a fictitious family that they
use in class discussions.

Scene 7-3

Practice relaying messages, using the [informal Verb forms + quotation particle > T + & 1.

Scene 7-4

Point out to learners that Japanese tend to use the ~ & J& 9 pattern quite readily in order to avoid
sounding overly confident.

Scene 7-6

It is useful to create a model town in the classroom through which students can actually walk, turn, stop,
etc.

Scene 7-7R

The Scene that follows this one (i.e., Scene 7-8R) is the first Scene in which kanji are officially
introduced. Learners should be encouraged to read the 7-7R text, which includes a few kanji, using the
contextual information that the text provides.



Act 8

B 8HEACTS

Many of the Scenes in Act 8 involve informal conversation between Sasha and her roommate, Eri.
Teachers may want to adjust some of the exchanges for male speakers.

Scene 8-1
Practice 472> 5 as well as fA2>5 .

AR L\ is introduced in this Scene. Avoid ~T#K L \» here. This structure is introduced in Scene 12-5.

Scene §-2

This Scene can be practiced by changing the speakers. For example, have Sasha speak to Kanda-san or
Yagi-bucho. This will require altering the form of some of the lines (e.g., change 237\ > T X to &3
72T 72 E W X)) or skipping some entirely (e.g., TLakILaR).

Scene 8-3

Consider what changes need to be made to the Scene script if it is Eri’s father who greets Sasha.

Scene 8-4

This is a good Scene to talk about local products of learners’ hometowns that are suitable for souvenirs.

Scene 8-5

The ~ % ) pattern is analyzed in this Scene. Point out to learners that E\> L Z 9J and 8D L A% 9
were introduced as special expressions in Act 2.

Practice fHHE by relating short episodes to students. Regardless of whether they understand the story
contents, they can still give HEE at the right junctures.

Scene 8-6

Discuss learners’ activities during various holidays, focusing on timing (R4 , #9", etc.).

Scene 8-7R

Be careful in creating/selecting texts for reading practice involving %7 . Use realistic examples.



Act9

BOREACTI

Many of the Scenes in this Act contain very informal expressions, such as -5 7z | and °/X ! . Remind
learners that to be effective emotional language needs to be delivered with a certain degree of enthusiasm.

Scene 9-1

The transitive/intransitive distinction is not introduced here (it comes up in Act 14). For now, simply
introduce the concept of ‘transitive’ (action Verbs that take an object or Noun+%).

Scene 9-4

Comparison of three items is the key structure introduced in this Scene. Equally important for an engaged
speaker is to follow an expression of preference with some reason for the preference.

Scene 9-5

This Scene provides another example of what it means to be an engaged listener, asking follow-up
questions, volunteering related information, and showing enthusiasm.

Scene 9-7R

Kanji #37 & 38: Remind learners that the use of 53 and % as bare Nouns is limited. It sounds sexual. Or
it might be used in the media to refer to suspects in a crime.

Scene 9-8R

Kanji #50: Point out to learners that 777> % is increasingly written in hiragana: 972> %

Kanji #51: Point out to learners that the name R T (Z ?® L 72) is pronounced with a ? even though it
doesn’t occur in the orthography.



Act 10

1 0% ACT 10

Scene 10-3

Remind learners that Z X'\ % 7§ (polite form of & ) £ 9" ) came up in 5-5. Learners often confuse

X\ F 7T and T X\ F 7. These have been introduced separately here to avoid confusion. This
textbook does not draw attention to the parallel. Watch for learner response.

Be sure to practice: Noun TZ W E T2 2 —>1F\> Noun TT () .

Be careful not to use # ¥ % as a productive Verb at this point. While 37 % ) "L X% 9 %> has been
introduced as a special expression, % % has not yet been introduced as a Verb.

Scene 10-4

This Scene provides an opportunity to ask multiple content questions about the content of Brian’s self-
introduction. This is not only good language practice, it also makes learners aware of just what belongs in
a self-introduction.

Scene 10-7R

Kanji #64: Point out to learners that the long /o/ here in ¥ ¥ () is not written with ) .

Scene 10-8R

Kanji #70: Point out to learners that £ £ 9 + D) - & L 7= are often written in hiragana.

Kanji #74 : Point out to learners that & & is usually written in hiragana.

Scene 10-9R

Kanji #80: Point out to learners that C & is usually written in hiragana: $5 2 &, D 37, 7 X
BT EBH Y T, ZAKRILITRVTT, etc.



Act 11

B11®%ACT11

Scene 11-1

Learners are already familiar with the concept of honorific and humble forms of Verbs, but there is a
good deal of discretion required for choosing among alternative forms. See the sample handout at the end
of this Act.

Scene 11-4

This is a good time to review the vocabulary for relationships in 7-2 (K, o, BT, etc.) and 6-6 (K1 D) &
W, e, 52 EE).

Scene 11-5

Both this Scene and 10-5 demonstrate V2% D) . Sasha in 10-5 addresses the need to do her job better,
while Brian in this Scene addresses Professor Sakamoto’s concern that arises from lack of information.

One way to expand this Scene is to have learners add ¥ K=#(Z after Professor Sakamoto says > 2 \> ..
Have them practice responding appropriately to that show of concern. Learners may remember this phrase
from £ ZERFIZ I 5T 72E 0 in Scene 7-4.

Note that & & 9 comes up here but the full paradigm that includes V7272 { comes up in Act 12. Use
b & 9 without giver and receiver for now.

Story-telling is discussed in BTS 15 in Scene 6. Here, have students practice relaying the sequence of

events as Brian does by substituting different kinds of conditions, actions, and remedies that worked.

Scene 11-6

Review quoting (with & * - ) when practicing story-telling. It may also be a good idea to review the
informal forms of Verbs, Adjectives, and Noun+ T .

Scene 11-7R
Kanji #87

Point out to learners that: 32731 & £ T is sometimes written in hiragana.

Scene 11-8R
Kanji #93-94-95

Remind learners that #PE T I is introduced in Act 9, BTS 10.



Act 11

Kanji #99

Point out to learners how A is different from A.

Scene 11-9R
Kanji #101

Point out that 5-\> ‘early’ should not to be confused with #\> ‘speedy.” Such homophones (ff-\> =
W, F < - i <) will be addressed when the second member of the kanji pair is introduced.



Act 11 Handout

Honorific and humble forms in Act 11

You are already familiar with the concept of honorific and humble forms of Verbs.

Here is a review, using honorific and humble forms of V> £ 3 ‘exist.’

You, the speaker’s role

Talking to
(“Addressee™)
(relative role at the
time of performance)

Intended content

Your speech

1. Intern at Ogaki
Shokai

Mr. Shirai, Yoshida
Unso employee (out-

group)

I am/will be there.

BDET ] (humble

polite about my action)

2. Intern at Ogaki
Shokai

Mr. Shirai, Yoshida
Unso employee (out-

group)

Yagi-bucho, Ogaki
Shokai’s Planning
Division Chief is/will
be there.

BEDET ] (humble
polite about my in-group
member’s action)

3. Intern at Ogaki
Shokai’s Planning
Division

Mr. Kanda, Ogaki
Shokai’s Planning
Division (in-group,
but supervisor)

Yagi-bucho, Ogaki
Shokai’s Planning
Division Chief is/will
be there. (Speaker’s
superior, i.e., out-
group)

WHESLeWETT
(honorific polite about
higher-ranked member’s
action)

4. Intern at Ogaki
Shokai’s Planning
Division

Mr. Kanda, Ogaki
Shokai’s Planning
Division (in-group,
but supervisor)

Mr. Kanda is/will be
there.

WHESLPWVRETT (W
% 7§ is possible in a
casual setting.)

5. Intern at Ogaki
Shokai’s Planning
Division

Mr. Kanda, Ogaki
Shokai’s Planning
Division (in-group,
but supervisor)

I am/will be there.

WETEDET is
also possible, especially in
a formal context, e.g., in
the presence of out-group
members.)

6. Daisuke’s housemate

Mrs. Yamamoto,
Daisuke’s mother

Daisuke is/will be
there.

WET

Notes:

(1) Honorific polite forms are more readily used than humble polite forms. In the above example
Scenario #4, the honorific form is definitely safer, but in Scenario #5, the humble form clearly
signals formality that may be interpreted as being stuffy.




Act 11 Handout

(2) Your role (what is significant about you at the time of your performance) shifts from context to
context. Staying aware of your role as external factors change is key to succeeding in Japanese

communication.

N

D7
With Verbs like f& Z % ‘convey’ and ffi V) % ‘borrow,” speakers also have to consider the relative role
of the person to whom the message is conveyed or from whom things are borrowed (the idea of

b9 Ok 2%
“beneficiary”). 1 L {8 2 £ and & {5 2 L £ 7 are both humble polite forms, but they reflect
differences in the relative roles among the speaker, the person being spoken to (the addressee), and the

person to whom the message is conveyed (the beneficiary).

Here is a summary using some examples from Scene 11-1 and its application:

You, the Talking to Relaying message to | Intended Your speech
speaker’s (“Addressee™) (“Beneficiary™) content
role (relative role at the (relative role at the
time of performance) | time of
performance)
Intern at Mr. Shirai, Yoshida Mr. Kanda, I will tell b9 ot
Ogaki Unso employee employee of Ogaki | Kanda-san LR Z‘% 9
Shokai (speaker’s out-group) | Shokai (speaker’s what Mr. (humble polite to the
in-group) Shirai said. addregsee, also
humbling the message
recipient)
Intern at Yagi-bucho of the Mr. Kanda of the I will tell RN
Ogaki Planning Division of | Planning Division Kanda-san sfE Al i B
Shokai Ogaki Shokai of Ogaki Shokai what Yagi- | (humble polite to the
Operations | (speaker’s out-group) bucho said. addressep, also being
Division (speaker’s out-group deferential tg t.he
& addressee’s in- message recipient)
group)
Intern at Mr. Kanda, employee | Ms. Kawabe, I will tell 2%
Ogaki of Ogaki Shokai another intern at Ms. Kawabe %j‘ i?_
Shokai Ogaki Shokai what Kanda— (HLE2ET,
san said. while not incorrect,
sounds too formal since
everybody is within the
same working group.)
Daisuke’s Mrs. Yamamoto, Daisuke I will tell 2%
housemate Daisuke’s mother Daisuke = j‘f’i v
what O\ BRALET s
Daisuke’s also possible, but sounds
mom said. | ;¢ if you are putting
distance between you
and Daisuke.)




Act 12

B1 2R ACT 12

This Act introduces the concepts of giving and receiving (benefaction). Some of the Verbs have already
come up in their specific uses (~TW 72T ERAD, 59, ~TL 72 \). But these are
especially challenging because there are two Verbs meaning ‘give’ ({ #1%, &} %) along with their
honorific and humble forms, as well as the Verb for receiving (b & 9 ) with its humble form (V27272 <),
and because the requirement to acknowledge benefaction through language is absent in English grammar.

Often the choice between forms is also one of perspective: & H72E K> TS NEF LA - EHED
WS> THHWVWE L7,

Scene 12-1

This Scene introduces { #1% as well as combinations ending in ~C  #1% . The honorific-polite

equivalent is { 72 & % . There is no humble-polite equivalent because this Verb always refers to giving
by the out-group (the benefactor).

Remind learners that the use of ~T { #1% acknowledges that Takashi would benefit from Amy’s using
the pen and indicates his gratitude. Practice this use of < #1% where there is no clear benefaction
expression in English, as exemplified in the Scene script, fii > T #1172 5% L \» X . Remind the
learners that the use of ~ T 7Z& > TdH D H¥L 9 in Scene 5-5 (BTS 11) acknowledges benefit.

Scene 12-2

7% T % is a difficult sequence, because of the mixed perspectives (the mother sends, but she is not
coming. { % only represents Takashi’s perspective). In addition, there is no good English translation that
suggests the < % part, except “to me.”

Scene 12-3

Note the use of Z O to refer to someone who was just mentioned, not a person who is close to the

addressee. This would be a good time to review this use, as well as the use of & @ for ‘that thing/person
that we both know about.’

Scene 12-4

Do not use 7277 that is the shortened form of 7272 L asin WO THHEWE A, 7272(L)KIEDFH
B xo&, or ZOMEIFMTHEKLVWTT X, Z7Z2(L)b k2 EEWLTH,

This Scene introduces the [non-past affirmative Sentence + & | pattern. Avoid for now negative Sentence
(~7%\» &) to indicate necessity. This structure is addressed in Scene 13-4.



Act 12

Scene 12-5

Practice a variation of the Scene, having a male bucho talk about his son, using F]J &> 7z A 72 K.

Scene 12-6

Activity Book practice 12-6-3P aims to ensure that learners don’t overuse & F % . (One would not want
to say to a superior {5 > THIFE L & 9 %°). 12-6-2P and 12-6-3P can be used as the basis for in-class
activities where learners must decide whether or not to use & !+ % based on context.
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